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FEATURE ARTICLE

Going Global With Project-Based 
Inquiry: Cosmopolitan Literacies 
in Practice
Hiller A. Spires, Marie P. Himes, Casey Medlock Paul, Shea N. Kerkhoff

Project-Based Inquiry Global is a collaborative inquiry process that guides students 
in reading, writing, creating, and taking action across time, space, and cultures to 
address enduring global challenges.

Our generation isn’t prepared for the future; our genera-
tion is shaping it. (Nick, a high school student; all names are 
pseudonyms)

Nick, a participant in Project-Based Inquiry (PBI) 
Global, expressed the energy and transforma-
tion that he experienced during a collaborative 

inquiry project on global water and sanitation issues. 
The PBI Global initiative grew out of our question, How 
do we engage students to be local and global agents of 
change? From this question, we have explored how 
collaborative inquiry, specifically PBI (Spires et al., 
2009; Spires, Hervey, Morris, & Stelpflug, 2012; Spires, 
Kerkhoff, & Graham, 2016), could be adapted for a global 
context.

Recently, we facilitated PBI Global to explore the 
sundry ways that students are motivated to transform 
their local and global environments (Spires, Kerkhoff, 
& Fortune, 2018; Spires, Paul, Himes, & Yuan, 2018). In 
these studies, we found that students and teachers en-
gaging in PBI Global experienced growth in educational 
cosmopolitan outlooks to varying degrees. Specifically, 
teachers became “actively involved in constructing 
themselves rather than being [solely] acted upon in 
the midst of a change process” (Spires, Kerkhoff, & 
Fortune, 2018, p. 16). With students, the development of 
educational cosmopolitan outlooks was tied to explicit 
global connections facilitated by the teacher during the 
project, such as setting the expectation for students to 
design “compelling questions that necessitate a com-
parative cross-cultural response” (Spires, Paul, et al., 
2018, p. 39).

In this theory-into-practice article, we clarify what 
PBI Global is through the theoretical lens of cosmopoli-
tan literacies. We then explain the PBI Global process, 
its design features, and lessons learned in order for edu-
cators to implement the process in their classrooms.

Theoretical Underpinnings 
of PBI Global
PBI Global is based on the theories of cosmopolitan litera-
cies. Specifically, we draw from educational cosmopolitan-
ism (Hansen, 2008; Wahlström, 2014) and transliteracies 
(Stornaiuolo, Smith, & Phillips, 2017; Thomas et al., 2007). 
Educational cosmopolitanism offers a worldview that 
helps reconcile the tensions in contemporary class-
rooms regarding local versus global and old versus new. 
Teachers with an educational cosmopolitanism stance 
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balance loyalty to tradition and openness to the new 
(Hansen, 2011) from ethical (Beck, 2006) and critical 
frames (Delanty, 2009). Indigenous knowledge and cul-
tural background are not easily dismissed for new beliefs; 
rather, new beliefs are given consideration and critical 
thought. Nussbaum (2002) added that “to be a citizen of 
the world one does not need to give up local identifica-
tions, which can be a source of great richness in life” (p. 2). 
Identity and culture are seen as fluid and dynamic, where 
students can adopt new identities as global citizens with-
out sacrificing local ethnic, indigenous, racial, religious, 
or other cultural identities. Teachers with an educational 
cosmopolitan stance encourage hospitality to new people 
and caring about others, whether local or global (Appiah, 
2008). Educational cosmopolitanism emphasizes eq-
uity in international partnerships and having students 
critically reflect on stereotypes and power relationships. 
Students share perspectives with diverse others in ways 
that involve giving and taking (Wahlström, 2014).

Teachers with a transliteracies stance consider liter-
acy a social practice and foster multimodality, translin-
gualism, and transculturalism. Transliteracies builds 
on multiliteracies (New London Group, 1996) and New 
Literacy Studies (Street, 2003), underscoring the fluid 
nature of literacy, language, and culture. Transliteracies 
offers “a change of perspective away from the battles 
over print versus digital, and a move instead towards 
a unifying ecology…of all literacies relevant to reading, 
writing, interaction and culture” (Thomas et al., 2007, 
para. 5). The trans- prefix deconstructs the false hierar-
chy that privileges some literacies above others.

When cosmopolitan literacies are put into practice, 
students communicate, collaborate, and learn with and 
about people in other parts of the world. These processes 
require students to enlist multiliteracies centered around 
what Hull and Stornaiuolo (2014) referred to as “the cog-
nitive, emotional, ethical, and aesthetic meaning-making 
capacities and practices of authors and audiences as they 
take differently situated others into account” (p. 17). We 
drew on this idea to explore how students can use inquiry 
learning to reflect on global challenges and reflexively ex-
amine themselves and their cultural perspectives in an 
effort to engage in praxis to transform our world (Freire, 
1970). Combining inquiry-based instruction with cosmo-
politan literacies allows students to address significant 
social issues at the local and global levels through our 
particular pedagogical approach called PBI Global.

Why Engage in PBI Global?
The PBI Global model builds on extant literature in 
inquiry- and project-based learning (see Spires et al., 

2012). Whereas numerous models exist for inquiry 
learning within and across disciplines, such as the 5Es 
instructional model (Bybee & Landes, 1990), the C3 
Teachers Inquiry Design Model (Grant, Swan, & Lee, 
2017), and the International Baccalaureate inquiry pro-
cess (Li, 2012), PBI Global contributes an explicit non-
proprietary model relating inquiry-based learning and 
critical, digital, and global literacies.

The global aspect of PBI is important for two reasons. 
First, engaging students in global issues enables them 
to become partners in solving the enduring challenges 
of our time (OECD, 2018). As part of their global mis-
sion, the United Nations (n.d.) adopted 17 Sustainable 
Development Goals for all countries to work toward by 
2030; the goals target ending all forms of poverty, fight-
ing inequalities, and tackling climate change, among 
other challenges. Our aim is to encourage teachers and 
students across disciplines and grade levels to focus on 
these compelling challenges that the United Nations 
set forth. In doing so, the outcome could be a genera-
tion who has expertise and passion for global problem 
solving.

Second, having students learn to collaborate across 
time, space, and cultures could help them develop cos-
mopolitan literacies vis-à-vis Wahlström’s (2014) four 
attributes—self-reflexivity, hospitality, intercultural 
dialogue, and transactions of perspectives—as they pro-
ceed with college, careers, citizenship, and community 
involvement. When working interculturally, students 
consistently engage in self-reflexivity as they encoun-
ter intersections of their cultural predispositions and 
the culturally unfamiliar. Furthermore, students must 
be hospitable, creating space for each culture to be in-
cluded (Spires, Kerkhoff, & Fortune, 2018). Working 
with others from around the world creates opportuni-
ties for intercultural dialogue and transactions of per-
spectives as meanings are negotiated and new ideas are 
generated (Spires, Paul, et al., 2018).

How Can Teachers and Students 
Engage in PBI Global?
Through the five iterative phases of the PBI Global pro-
cess (Spires et al., 2016; see Figure 1), students have the 
opportunity to embrace learning with cosmopolitan 
literacies. For example, from a hospitable stance, open 
to the new, students ask a compelling question of global 
significance. They gather and analyze sources from 
multiple perspectives and creatively synthesize claims 
and evidence by inserting themselves into an inter-
cultural dialogue. Practicing self-reflexivity, students 
critically evaluate and revise their multimodal digital 
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products and engage in transactions of perspectives 
through sharing, publishing, and acting with a global 
audience.

From a pedagogical standpoint, PBI Global begins 
before the five phases as teachers design instruc-
tion. In this section, we draw on the example provided 
by Ms. Bianchi, an 11th-grade English teacher in the 
Southeastern United States, to illustrate PBI Global in 
action, which includes connections to cosmopolitan 
literacies. Her students’ inquiry projects focused on 
Sustainable Development Goal 6, ensure access to water 
and sanitation for all (United Nations, n.d.).

Design
There are six design features involved in preparing for 
PBI Global (see Figure 2). The features are curriculum 
alignment, project duration, student autonomy, the 
nature of collaboration, student products, and instruc-
tional supports.

We know that teachers have numerous demands 
on their time. Therefore, during the planning phase, 
teachers must take into consideration the many fac-
tors influencing their classrooms (e.g., student learning 
needs, content standards, curriculum pacing, content 
relevancy). Choices regarding design features afford 
teachers the flexibility to fit the needs of diverse class-
room contexts.

Curriculum Alignment. To begin designing a PBI 
Global, teachers should consider their curriculum and 
standards, as well as a global issue of social signifi-
cance that connects to these instructional drivers. Ms. 
Bianchi chose to align the PBI Global with her standards 
for research and argumentative writing. Moreover, the 
Sustainable Development Goal of access to water and 
sanitation (United Nations, n.d.) connected directly 
with her 11th-grade students’ investigations of local 
water sources and natural resource-based conflicts in 
their other classes. As a result, students had the back-
ground knowledge needed to develop complex argu-
ments during the PBI Global process.

We recommend beginning with a common read 
about the project’s chosen global theme. A variety of 
text types and genres could serve this purpose, includ-
ing digital and print news articles, short stories, novels, 
and autobiographies. Ms. Bianchi selected the novel A 
Long Walk to Water by Linda Sue Park to spark students’ 
interest in the topic. Incorporating books with adoles-
cent characters from other cultures is one method 
that teachers can implement to foster empathy and 
understanding across difference, which are elements 
of a cosmopolitan outlook. For Ms. Bianchi’s students, 
interacting with A Long Walk to Water’s dual narrative 
of Salva and Nya created space for a more complex and 
humanized understanding of the intersections of clean 
water, health, and political conflict in South Sudan. In 
addition, students were able to participate in reflexivity 
by examining gender, as the narrators are a boy and a 
girl. The two narrators experience access to water and 
political conf lict differently because of their gender 
identities.

Project Duration. Teachers must also determine the 
intended duration of the PBI Global based on instruc-
tional goals, classroom context, and complexity of the 
topic. For example, will the PBI Global last for a week 
or multiple weeks? Ms. Bianchi’s project on global wa-
ter and sanitation issues lasted six weeks, with stu-
dents meeting three days weekly per the school’s block 
schedule. During these class blocks, students typically 
worked in their teams for 60 minutes, and the remain-
ing 30 minutes were dedicated to teacher-led lessons 
and/or formative assessments that connected to the 
project goals and curricular expectations.

Student Autonomy. Determining project duration 
and student autonomy go hand-in-hand when design-
ing PBI Global. Generally, the more autonomy students 
are given, the longer the project will last, as learners 
will need added time to make well-informed decisions. 

Figure 1 
The Five Phases of PBI Global

Note. The color figure can be viewed in the online version of this article at 
http://ila.onlinelibrary.wiley.com.
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Figure 2 
The Six Design Features of PBI Global

Note. The color figure can be viewed in the online version of this article at http://ila.onlinelibrary.wiley.com.
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Complexity of PBI Global tends to increase with greater 
student autonomy. Each phase of the PBI Global pro-
cess can fall along the continuum of student-directed, 
student–teacher-negotiated, and teacher-directed. 
Because Ms. Bianchi’s students had prior experience in 
designing inquiry questions, she decided that her stu-
dents would develop their own compelling questions 
with instructional supports (i.e., a class-generated list 
of water- and sanitation-related subtopics). One group 
researched the question, “How are communities depen-
dent on resource management to ensure equitable ac-
cess to food and water?” Another group researched the 
question, “How does access to clean water and adequate 
sanitation impact women’s health?”

It is important to note that student choice within 
PBI Global and the project’s collaborative nature often 
serve as motivational tools. As Leila, one of Ms. Bianchi’s 
students, affirmed, “Since we complete PBI Global col-
laboratively, students can lead portions of the project 
that they are passionate about.” Thus, when making de-
cisions regarding student autonomy during PBI Global, 
consideration should be given to how greater or lesser 
autonomy may impact student motivation.

The Nature of Collaboration. Another aspect of com-
plexity within PBI Global is the nature of collaboration. 
For students to be able to engage in intercultural dia-
logue and transactions of perspectives, they need to col-
laborate cross-culturally. Teachers must consider the 
boundaries and depth of collaboration. Of particular 
importance is ensuring that there is a richness of multi-
culturalism so each group can experience transactions 
of perspectives. Teachers can consider having students 
collaborate with international experts or students from 
other classes, locally or globally.

Ms. Bianchi facilitated intercultural dialogue by 
bringing experts on global water and sanitation issues 
from different countries into the classroom virtually 
and in person to work with student groups. Students 
consulted with a civil engineer from the Philippines, 
a waterborne disease specialist from Australia, and a 
representative from the organization Water for South 
Sudan. To prepare for discussions with culturally di-
verse experts, students reviewed the experts’ online 
biographies and published research. Students also 
explored the issue of global water and sanitation in 
the context of the experts’ regions of origin and then 
submitted questions. The experts used the student-
generated questions to structure their verbal and visual 
presentations.

In general, PBI Global teams are composed of three 
to five students, based on the prescribed workload for 

the project. Ms. Bianchi’s students self-selected their 
teams and then chose a specific role (i.e., facilitator, 
research lead, writing lead, visual lead). The facilitator 
was the overall group leader who managed deadlines 
and communication among the team, the coach, and the 
teacher. The research, writing, and visual leads were re-
sponsible for directing a particular PBI Global product 
(i.e., the research lead spearheaded the annotated bibli-
ography, the writing lead the Claims Sheet, and the vi-
sual lead the multimodal digital product). Being a lead, 
however, did not mean that the person was the only one 
working on a specific product; a lead’s role was to coor-
dinate daily working arrangements toward completion 
of a product.

Connecting classrooms internationally increases 
complexity for project design, implementation, and 
extension. Time differences and technological con-
nectivity can make collaboration—synchronous and 
asynchronous—more challenging. Nevertheless, 
cross-cultural interactions allow students to engage 
in intercultural dialogue and transactions of perspec-
tives while also developing the cosmopolitan attribute 
of self-reflexivity. Akila, one of Ms. Bianchi’s students, 
shared her emerging cosmopolitan outlook while work-
ing with a global water and sanitation expert from the 
Philippines: “Dr. Ocampo made me think about sanita-
tion in a whole new way. I’ve lived with indoor plumbing 
my whole life…and never really thought about how [toi-
let] pits are emptied and how dangerous that could be.” 
With previous PBI Globals, Ms. Bianchi’s classes cross-
culturally collaborated with students in China. She 
reported that in these cross-cultural collaborations, 
students developed personal relationships with their 
team members in China as a result of their projects.

Student Products. When designing PBI Global, stu-
dents’ final products are also dependent on the project’s 
level of student autonomy. Ms. Bianchi’s student teams 
were expected to create an annotated bibliography, an 
argumentative writing piece in Claims Sheet format, 
and an infographic on Piktochart (https://piktochart.
com/) as their multimodal digital product.

During product development, students read, write, 
and create iteratively across print, digital, and multi-
modal texts; across cultures with peers, coaches, and 
external experts; and across time and space. As stu-
dents creatively synthesize claims and evidence, they 
work fluidly across multimodal forms. In this sense, the 
production cycle illustrates transliteracies in action. 
One team demonstrated transliteracies by remixing 
footage from the World Health Organization to create a 
public service announcement video. Jackson, a member 
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of this team, shared that this choice was prompted by a 
conversation with the team’s external expert:

When Ms. Carper was giving us feedback on the first drafts 
of our products, she posed the question “how powerful 
would it be for your audience to hear and see authentic 
footage of how women are affected by water and sanita-
tion issues?” We totally agreed with her and since Morgan 
[another team member] is really good at editing videos, we 
decided to go for it!

Instructional Supports. As noted earlier, the more 
complexity embedded in project design, the greater the 
supports are needed for students to successfully engage 
in the PBI Global process. We divided instructional sup-
ports into pedagogical, technological, and evaluative. 
In terms of pedagogical supports, the teacher needs to 
consider what materials, knowledge, skills, and dispo-
sitions will be needed during PBI Global to guide stu-
dents toward successful completion of their inquiry. 
Materials may include instructional scaffolds, such 
as an annotated bibliography graphic organizer and a 
Claims Sheet template.

The role of PBI Global coaches and the intentional 
decisions made for grouping students are other exam-
ples of pedagogical scaffolds. Pedagogical scaffolds also 
work in conjunction with technological and evaluative 
supports. For example, Ms. Bianchi identified that stu-
dents needed a collaborative digital space for research 
and writing, so she created a Google Docs hub for the 
project with individual team work spaces. Creating a 
lesson to teach her students how to use the hub acted 
as a pedagogical support, and the hub served as a tech-
nological support. In terms of evaluative supports, pro-
viding students with a PBI Global rubric at the onset of 
the project, conducting benchmark check-ins with stu-
dent teams, and incorporating feedback from external 
experts aid in setting expectations and formatively as-
sessing students during the PBI Global process. These 
supports provided students with feedback about their 
academic skills and their cosmopolitan dispositions.

Implement
After designing a PBI Global, it is time to facilitate the 
project with students. Once students are divided into 
collaborative teams, each team should be assigned a 
coach. (More information about choosing and train-
ing coaches is discussed later.) Teachers, students, and 
coaches begin with the end in mind by discussing prod-
uct and cross-cultural collaboration expectations while 
referencing the project rubric. The example PBI Global 
Google Docs document in Figure 3 can serve as a model 

for students. By using a central project page for each 
team, the students, coaches, teachers, and external ex-
perts have easy access to the team’s PBI Global materi-
als and can monitor progress and provide feedback in a 
centralized location.

Because the common read builds students’ back-
ground knowledge on the chosen global issue, the red 
phase of compelling question development typically 
begins after students have interacted with the text. 
While reading A Long Walk to Water, Ms. Bianchi’s stu-
dents generated subtopics of interest for their compel-
ling questions. After finishing the text, the students 
worked through a lesson on what defines a high-quality 
compelling question and then used their list of water- 
and sanitation-related subtopics and question stems 
to draft compelling questions. With a draft of their re-
search question, students began gathering and analyz-
ing sources while continuing to revise and refine their 
compelling question.

While gathering and analyzing credible sources 
during the green phase, students developed annotated 
bibliographies, which support critical and digital litera-
cies through the consideration of credibility, bias, and 
differing perspectives. Ms. Bianchi provided students 
with an Annotated Bibliography Graphic Organizer 
(see Figure 4) that included three references relevant to 
water and sanitation issues, and the students were re-
sponsible for identifying, citing, and annotating an addi-
tional two sources relevant to their specific compelling 
questions. Ms. Bianchi also required students’ sources 
to come from credible publications outside the United 
States. Reading sources from diverse perspectives on 
the same topic can help students see how one’s perspec-
tive is shaped by one’s environment and provides a path 
for students to enter into international conversations.

During this phase of the PBI Global process, stu-
dents may need additional support in determining 
what sources are credible and useful. If students are 
new to the research process, then lessons on sourcing, 
citing, and annotating will be essential. To ensure that 
students’ source gathering is answering their compel-
ling question, the teacher can model this practice, in-
clude prompts in the Annotated Bibliography Graphic 
Organizer, and schedule check-ins with student teams 
and coaches.

The orange phase of the PBI Global process takes 
place with students creatively synthesizing claims 
and evidence. We recommend that students approach 
their creative synthesis by considering how claims, 
warrants, and evidence are constituted on the Claims 
Sheet to most effectively convey a nuanced, evidence-
based response to the compelling question and how 
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Figure 3 
Example PBI Global Google Docs Document From One of Ms. Bianchi’s Student Teams

Note. The color figure can be viewed in the online version of this article at http://ila.onlinelibrary.wiley.com.
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this compares with the representation of information 
through the digital product(s). Ms. Bianchi set the ex-
pectation that students would synthesize two claims 
based on the research in their annotated bibliogra-
phy; claim 1 answered their compelling question in the 
context of A Long Walk to Water and South Sudan, and 
claim 2 addressed the global scope of the water-related 
issue prompted by the compelling question. Evidence-
based and argumentative writing can be challenging 
for students. To support learners during this phase, 
we recommend conducting lessons with students on 
how to identify and characterize evidence, warrants, 
and claims. Ms. Bianchi implemented a lesson with 
students based on the forensic problem “Slip or Trip?” 
(see Hillocks, 2011) to explicitly define and grapple 
with these concepts before students began developing 
their own claims, warrants, and evidence. In addition, 

providing students with an Evidence, Warrant, and 
Claim Graphic Organizer (see Figure 5) can help learn-
ers coherently structure their research synthesis.

When creating digital products, students can use 
the digital tool of their choice, choose from a list of 
options, or use a teacher-designated tool. A general 
guideline for selecting a digital tool is that it should af-
ford collaboration among students on the same team. 
In the past, students participating in PBI Global have 
used Prezi (https://prezi.com/), Animoto (https://
animoto.com/), VoiceThread (https://voicethread.
com/), ThingLink (https://www.thinglink.com/), and 
Piktochart, although there are numerous others avail-
able online, many for free. Ms. Bianchi’s students 
created infographics using Piktochart to visually rep-
resent their research findings, which were synthesized 
in prose on the Claims Sheet (see Figure 6). Students 

Figure 4 
Example PBI Global Annotated Bibliography Graphic Organizer

Note. The color figure can be viewed in the online version of this article at http://ila.onlinelibrary.wiley.com.
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can benefit from working through creative synthesis as 
a revision process with peers, coaches, and the teacher. 
Collaboration during revision creates opportunities for 
transactions of perspectives and intercultural dialogue 
as students begin to work outside their comfort zones 
to push their thinking deeper, refine arguments, and 
polish products.

The blue phase of the PBI Global process, critically 
evaluate and revise, is ongoing throughout project im-
plementation. Evaluation and revision can be internally 
and externally managed. For example, Ms. Bianchi used 
older students who had participated in previous PBI 
Globals as coaches for each team. Coaches were either 
conducting independent studies with school faculty or 
needed community service hours for their membership 
in the National Honor Society. Coaches either met with 
their teams during Ms. Bianchi’s class or scheduled a 

virtual or in-person session with their teams before or 
after school or during lunch. Each coach worked with 
two or three teams to reflect on student progress and 
provide targeted supports to high-need project areas. 
Ms. Bianchi’s students were also given the Feedback 
Form rubric (see Figure 7) to evaluate and provide feed-
back on another team’s project.

Additionally, student teams had at least two ses-
sions to work with external experts: one when students 
completed first drafts of their Claims Sheet and digital 
product(s) and one when students had more finalized 
forms of their written and multimodal digital products 
ready. External experts provided feedback via the same 
rubric used by students during peer review. Bringing 
in community members, PBI Global alumni, and even 
other teachers and school personnel to give feed-
back can create a heightened sense of importance for 

Figure 5 
Example PBI Global Evidence, Warrant, and Claim Graphic Organizer
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Figure 6 
Example PBI Global Claims Sheet

Note. The color figure can be viewed in the online version of this article at http://ila.onlinelibrary.wiley.com.
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students with regard to the quality of their PBI Global 
products and may lead to better preparation for extend-
ing and sharing their research through the showcase 
during the gray phase (share, publish, and act).

Extend
The share, publish, and act phase of PBI Global tradition-
ally involves students showcasing their research prod-
ucts with their community, family, and friends. Sharing 
with people outside the classroom gives students an au-
thentic audience, provides an opportunity for parental 
involvement, and creates a celebratory atmosphere to 
recognize students’ hard work. PBI Global showcases 
have taken different forms depending on how many 
student teams participated and the teams’ digital prod-
ucts. Past showcases have included film festivals, group 
presentations, and art galleries. Ms. Bianchi’s students 
held a gallery-style showcase to maximize the number 

of attendees (see https://www.youtube.com/watch?v=y
ThjYHz3rhM&feature=youtu.be).

In terms of publishing the students’ PBI Global work, 
we always offer to share their products online with open 
access (see https://www.pbi-global.com/). Additionally, 
students and teachers have published through school 
websites, social media, class anthologies, and commu-
nity newsletters.

Students may be inspired to take action in response 
to their research findings. Ms. Bianchi’s students held 
a Walk for Water event prior to their showcase and col-
lected donations for Water for South Sudan’s Iron Giraffe 
Challenge (see https://www.waterforsouthsudan.org/
iron-giraffe-challenge/), in which schools worldwide 
compete to raise money for the drilling of more wells 
in South Sudan. This action piece brought the students’ 
research full circle, as Water for South Sudan is the 
nonprofit organization founded by Salva Dut, the pro-
tagonist of the students’ common read, A Long Walk to 

Figure 7 
Example PBI Global Feedback Form
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Water. Students partnered with this organization to 
support South Sudanese communities’ needs based on 
input and involvement from community members them-
selves. Learning can be ongoing after students take ac-
tion as they continue to reflexively ask questions about 
themselves and society. One of Ms. Bianchi’s students, 
Joao, expressed his interest in pursuing solutions for 
global water and sanitation issues as a career: “I’ve al-
ways wanted to be an engineer, and now I have an inter-
est in utilizing my engineering knowledge and skills to 
come up with creative solutions to supplying clean water 
in areas without much infrastructure.” In this way, the 
PBI Global cycle is recursive.

What Have We Learned From 
Previous PBI Globals?
We have conducted PBI Globals in the past at elemen-
tary, middle, and high schools and with teachers in pro-
fessional development settings. With each iteration, we 
have adapted and refined our design to better suit the 
needs of students and teachers. From our experiences in 
implementing PBI Global, two lessons have emerged: the 
need for support during planning and implementation 
and the ability to balance intentionality and flexibility.

Creating Support: Developing a PBI 
Global Village
Before beginning PBI Global, it is helpful for teachers to 
assemble a support team of administrators, colleagues, 
coaches, and external experts. Administrators demon-
strate explicit and tacit support for PBI Global by facili-
tating class scheduling, being responsive to impromptu 
teacher and student needs, reviewing and approving 
the inclusion of community members, and attending 
students’ showcases.

In addition to administrators, bringing colleagues 
onboard as part of a PBI Global Village is advantageous. 
Colleagues generally serve in at least one of two capaci-
ties: as collaborative teachers and as cross-cultural 
partners. Because PBI Global is inherently interdisci-
plinary, many coteach to plan and implement this proj-
ect, sharing the instructional workload and creating 
synergistic effects.

Coaches and external experts also play important 
roles. Coaches serve as advisors for individual student 
teams, with each team having the same coach through-
out the entire process. The researchers have used two 
different groups as coaches: (1) adult community mem-
bers and (2) students who have previously participated 
in PBI Global. In the past, adult coaches have included 

parents, paraprofessionals, media specialists, and ad-
ministrators. For coaches who are unfamiliar with the 
PBI Global process, the teacher organizes a short train-
ing session ahead of project implementation so coaches 
can learn about the elements of PBI Global and student 
expectations for the project. External experts are gen-
erally community members with specialized knowl-
edge on the PBI Global topic who meet virtually or in 
person with student teams to build content knowledge 
and skills and to provide feedback on student products. 
Teachers frequently activate their social media net-
works to bring experts into their classrooms virtually.

During Ms. Bianchi’s PBI Global, external experts 
were recruited from local universities and nongovern-
mental organizations. Students have also interviewed 
external experts in service of their scholarly research 
and shadowed or volunteered with experts’ affiliated 
organizations to conduct action research. We have 
found that coaches generally help students improve the 
quality of the inquiry process and that external experts 
help students improve the quality of their products.

Creating Balance: Being Intentional While 
Remaining Adaptable
Throughout the PBI Global process, teachers need to 
embrace tensions that occur as a natural part of in-
quiry and cross-cultural collaboration. Using cosmo-
politan literacies as a theoretical framework provides 
a compass for teachers as they navigate the messiness. 
Facilitators of PBI Global can anticipate some of the pit-
falls that we have encountered and intentionally design 
instruction and supports to either avoid these entangle-
ments or guide students through them.

Shared responsibility is frequently a challenge dur-
ing collaborative learning (Frey, Fisher, & Everlove, 2009), 
so the first area that teachers may address is potential 
asymmetry of student collaboration. Strategies to ad-
dress this challenge include preselecting student teams, 
assigning roles to students within a team, and setting the 
expectation that students will complete self- and peer as-
sessments regarding project contributions. From a cos-
mopolitan literacies lens, teachers and students must be 
hospitable to one another’s cultures and be reflexive of 
their own. For example, teachers and students will need 
to negotiate how to handle conflict cross-culturally, ask-
ing questions and listening first to understand (Freire, 
1970) rather than jumping to conclusions. To mitigate the 
asymmetry issue across cultures, participants can nego-
tiate expectations for communication, project responsi-
bilities, and deadlines; interim check-ins to ensure that 
students’ work is progressing appropriately are desirable.
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Another area of balance for PBI Global facilitators 
concerns keeping the project curriculum-driven while 
maintaining its relevance through student interest and 
social importance. The goal is not for PBI Global to be 
an add-on to classroom instruction but rather to be in-
tegrated seamlessly with the course learning goals and 
expectations. Students will inherently engage in read-
ing and analyzing informational texts, evidence-based 
writing, and presenting information in diverse formats 
during this iterative inquiry process. Codesigning PBI 
Global’s action piece with students is a powerful ap-
proach to enhancing project interest and relevance. 
Moreover, the action piece extends cosmopolitan litera-
cies as students mobilize to transform their world.

Conclusion
In this article, we illustrated how cosmopolitan lit-
eracies, comprising educational cosmopolitanism and 
transliteracies, undergird the design, implementation, 
and extension of the PBI Global process. Teachers and 
students engaging in PBI Global have the opportunity 
to demonstrate and build self-reflexivity, hospitality, 
intercultural dialogue, and transactions of perspec-
tives while working cross-culturally. Additionally, PBI 
Global necessitates skills, knowledge, thinking, and act-
ing across a range of literacy contexts (Sukovic, 2016), or 
what Stornaiuolo et al. (2017) referred to as “people’s lit-
eracy practices ‘on the move’” (p. 84). PBI Global is one 
entrée to the development of cosmopolitan literacies.

We acknowledge that the PBI Global process can 
be challenging and requires a variety of resources and 
a wealth of time. However, we think the student and 
teacher benefits offered by PBI Global far exceed the 
challenges to implementation. As Angela Maiers said, 
“The greatest gap in…education is the underestima-
tion of student genius and their capacity to contribute. 
We don’t see students as agents of impact” (as quoted 
in Snelling, 2016, p. 27). Nick’s sentiments at the begin-
ning of this article demonstrate recognition of his and 
his peers’ capacity to be agents of change. PBI Global is 
one approach affording teachers and students oppor-
tunities to impact enduring challenges affecting our 
world.
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TAKE ACTION!

1.	Passion and enthusiasm are important as you launch 
a new adventure with your students. Check out PBI 
Global (see https://www.pbi-global.com/) for project 
ideas related to the Sustainable Development Goals 
(United Nations, n.d.) and for instructional resources 
for engaging in PBI Global.

2.	Find partners for collaboration in your school and 
community and across the world. Great websites to 
connect with like-minded educators are TeachSDGs 
(http://www.teachsdgs.org/), iEARN-USA (http://
www.us.iearn.org/), TakingITGlobal (https://www.
tigweb.org/), and ePals (https://www.epals.com/).

3.	Choose a common read for your students to provide 
a foundational and shared learning experience to get 
them motivated.

4.	Finally, jump into the process and let the adventure 
begin!

 19362706, 2019, 1, D
ow

nloaded from
 https://ila.onlinelibrary.w

iley.com
/doi/10.1002/jaal.947 by N

orth C
arolina State U

niversit, W
iley O

nline L
ibrary on [08/08/2023]. See the T

erm
s and C

onditions (https://onlinelibrary.w
iley.com

/term
s-and-conditions) on W

iley O
nline L

ibrary for rules of use; O
A

 articles are governed by the applicable C
reative C

om
m

ons L
icense

https://doi.org/10.1111/j.1744-7984.2008.00133.x
https://doi.org/10.2307/4449042
https://doi.org/10.1080/00220270802036643
https://doi.org/10.1111/curi.12035
https://doi.org/10.1111/curi.12035
https://doi.org/10.17763/haer.66.1.17370n67v22j160u
https://www.pbi-global.com/
http://www.teachsdgs.org/
http://www.us.iearn.org/
http://www.us.iearn.org/
https://www.tigweb.org/
https://www.tigweb.org/
https://www.epals.com/


64

FEATURE ARTICLE﻿

Journal of Adolescent & Adult Literacy    Vol. 63    No. 1� July/August 2019        literacyworldwide.org

Spires, H.A., Hervey, L.G., Morris, G., & Stelpflug, C. (2012). 
Energizing project-based inquiry: Middle-grade students 
read, write, and create videos. Journal of Adolescent & Adult 
Literacy, 55(6), 483–493. https://doi.org/10.1002/JAAL.00058

Spires, H.A., Kerkhoff, S.N., & Fortune, N. (2018). Educational 
cosmopolitanism and collaborative inquiry with Chinese and 
US teachers. Advance online publication. Teaching Education. 
https://doi.org/10.1080/10476210.2018.1506431

Spires, H.A., Kerkhoff, S.N., & Graham, A.C.K. (2016). Disciplinary 
literacy and inquiry: Teaching for deeper learning. Journal 
of Adolescent & Adult Literacy, 60(2), 151–161. https://doi.
org/10.1002/jaal.577

Spires, H.A., Lee, J.K., Young, C., Leu, D., Coiro, J., & Castek, J. 
(2009). New Literacies Teacher Leader Institute. Raleigh: Friday 
Institute for Educational Innovation, North Carolina State 
University. Retrieved from http://newliteraciesteacherleader 
institute.weebly.com/

Spires, H.A., Paul, C.M., Himes, M., & Yuan, C. (2018). Cross-
cultural collaborative inquiry: A collective case study with 
students from China and the US. International Journal of 
Educational Research, 91, 28–40. https://doi.org/10.1016/j.
ijer.2018.07.002

Stornaiuolo, A., Smith, A., & Phillips, N.C. (2017). Developing a 
transliteracies framework for a connected world. Journal of 
Literacy Research, 49(1), 68–91. https://doi.org/10.1177/1086 
296X16683419

Street, B. (2003). What’s “new” in New Literacy Studies? Critical 
approaches to literacy in theory and practice. Current Issues 
in Comparative Education, 5(2), 77–91.

Sukovic, S. (2016). Transliteracy in complex information environ-
ments. Cambridge, MA: Chandos.

Thomas, S., Joseph, C., Laccetti, J., Mason, B., Mills, S., Perril, S., 
& Pullinger, K. (2007). Transliteracy: Crossing divides. First 
Monday, 12(12). https://doi.org/10.5210/fm.v12i12.2060

United Nations. (n.d.). About the Sustainable Development Goals. 
Retrieved from https://www.un.org/sustainabledevelopment/
sustainable-development-goals/

Wahlström, N. (2014). Toward a conceptual framework for un-
derstanding cosmopolitanism on the ground. Curriculum 
Inquiry, 44(1), 113–132. https://doi.org/10.1111/curi.12038

MORE TO EXPLORE

■■ Asia Society & OECD. (2018). Teaching for global 
competence in a rapidly changing world. Paris, 
France: OECD; New York, NY: Asia Society.

■■ Carpenter, J.P., & Justice, J.E. (2017). Can 
technology support teaching for global readiness? 
The case of the Global Read Aloud. LEARNing 
Landscapes, 11(1), 65–85.

■■ Chung, C. (2017, March 5). Global issues and local 
change: Teaching about power, possibility, identity, 
and inquiry for global competence [Web log 
post]. Retrieved from https://worldsofeducation.
org/en/woe_homepage/woe_detail/15027/
global-issues-and-local-change-teaching-about-
power-possibility-identity-and-inquiry-for-global-
competence

■■ “Globalizing the Common Core Exemplar 
List,” resources and K–12 booklists provided 
by Worlds of Words: https://wowlit.org/links/
globalizing-common-core-reading-list/

■■ “Teaching the Globe: Opportunities and Challenges 
to Teaching Global Topics in the 21st Century,” K–12 
curricular resources provided by the Center for 
Global Studies at Penn State University: http://cgs.
la.psu.edu/teaching-resources/k-12-resources-1/
cgs-professional-development-workshops/
teaching-the-globe-opportunities-and-challenges-
to-teaching-global-topics-in-the-21st-century

■■ Teaching Sustainable Development Goals, an online 
course by World’s Largest Lesson and UNICEF that 
includes a wealth of resources for educators: https://
education.microsoft.com/courses-and-resources/
courses/SDG

 19362706, 2019, 1, D
ow

nloaded from
 https://ila.onlinelibrary.w

iley.com
/doi/10.1002/jaal.947 by N

orth C
arolina State U

niversit, W
iley O

nline L
ibrary on [08/08/2023]. See the T

erm
s and C

onditions (https://onlinelibrary.w
iley.com

/term
s-and-conditions) on W

iley O
nline L

ibrary for rules of use; O
A

 articles are governed by the applicable C
reative C

om
m

ons L
icense

https://doi.org/10.1002/JAAL.00058
https://doi.org/10.1080/10476210.2018.1506431
https://doi.org/10.1002/jaal.577
https://doi.org/10.1002/jaal.577
http://newliteraciesteacherleaderinstitute.weebly.com/
http://newliteraciesteacherleaderinstitute.weebly.com/
https://doi.org/10.1016/j.ijer.2018.07.002
https://doi.org/10.1016/j.ijer.2018.07.002
https://doi.org/10.1177/1086296X16683419
https://doi.org/10.1177/1086296X16683419
https://doi.org/10.5210/fm.v12i12.2060
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://doi.org/10.1111/curi.12038
https://worldsofeducation.org/en/woe_homepage/woe_detail/15027/global-issues-and-local-change-teaching-about-power-possibility-identity-and-inquiry-for-global-competence
https://worldsofeducation.org/en/woe_homepage/woe_detail/15027/global-issues-and-local-change-teaching-about-power-possibility-identity-and-inquiry-for-global-competence
https://worldsofeducation.org/en/woe_homepage/woe_detail/15027/global-issues-and-local-change-teaching-about-power-possibility-identity-and-inquiry-for-global-competence
https://worldsofeducation.org/en/woe_homepage/woe_detail/15027/global-issues-and-local-change-teaching-about-power-possibility-identity-and-inquiry-for-global-competence
https://worldsofeducation.org/en/woe_homepage/woe_detail/15027/global-issues-and-local-change-teaching-about-power-possibility-identity-and-inquiry-for-global-competence
https://wowlit.org/links/globalizing-common-core-reading-list/
https://wowlit.org/links/globalizing-common-core-reading-list/
http://cgs.la.psu.edu/teaching-resources/k-12-resources-1/cgs-professional-development-workshops/teaching-the-globe-opportunities-and-challenges-to-teaching-global-topics-in-the-21st-century
http://cgs.la.psu.edu/teaching-resources/k-12-resources-1/cgs-professional-development-workshops/teaching-the-globe-opportunities-and-challenges-to-teaching-global-topics-in-the-21st-century
http://cgs.la.psu.edu/teaching-resources/k-12-resources-1/cgs-professional-development-workshops/teaching-the-globe-opportunities-and-challenges-to-teaching-global-topics-in-the-21st-century
http://cgs.la.psu.edu/teaching-resources/k-12-resources-1/cgs-professional-development-workshops/teaching-the-globe-opportunities-and-challenges-to-teaching-global-topics-in-the-21st-century
http://cgs.la.psu.edu/teaching-resources/k-12-resources-1/cgs-professional-development-workshops/teaching-the-globe-opportunities-and-challenges-to-teaching-global-topics-in-the-21st-century
https://education.microsoft.com/courses-and-resources/courses/SDG
https://education.microsoft.com/courses-and-resources/courses/SDG
https://education.microsoft.com/courses-and-resources/courses/SDG

